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Abstract  
It has been predicted that the leadership competence of school principals indirectly 
influences the achievements of students because it has a positive impact on the social 
behaviour of their teachers. However, the correlation between those variables has 
not been supported by data. This research was therefore aimed at finding evidence 
for any correlations between the leadership competence of principals and the social 
behaviour of teachers under them. The samples were selected randomly, resulting in 
the selection of 110 EFL teachers in the Province of Aceh, Indonesia. The data for 
this study were collected using two questionnaires, a questionnaire about the social 
behaviour of teachers and a questionnaire rating the leadership competence of 
school principals. The data were analyzed using the Spearman correlation formula at 
significance level of 0.05. The results showed that almost all the constructs for 
leadership competence of principals were correlated to all the constructs of social 
behaviour of teachers at low level (0-0.29, p-value < 0.05) and moderate level (0.30 – 
0.49, p-value < 0.05) of correlation. It was unexpected that teachers’ punctuality and 
accountability was not well-correlated to leadership competence of principals 
(p-value > 0.05). Based on the research results, it is recommended that the 
recruitment of school principals involve a standardized test consisting of all 
constructs of leadership competence. 
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Teacher professional identity refers to the perceived importance of a teacher as a 
person and as a professional, and this perception can change based on the perception of 
others, (Karaolis & Philippou, 2019). The concept of teacher professional identity has been 
studied comprehensively, so it has become a separate field for educational research (Akkerman 
& Meijer, 2011; Beijaard et al., 2004). One of its most important constructs, the social 
behaviour of teachers, has been claimed as an important identifier for measuring the influence 
and the professional performance of teachers (Jermolajeva et al., 2019) In this, our research 
study we proposed that the social behaviour of teachers can be influenced by external factors 
such as (1) training in social behaviour, (2) exposure to an environment where certain social 
behaviour is reinforced, and/or most importantly (3) the leadership competence of the school 
principal. 
The leadership competence of school principals is an area which has received attention 
by some researchers in the field of education management (Antoniou & Lu, 2018; Aydın & 
Pehlivan, 2010; Erlangga et al., 2015; Khan, 2012). Based on their research, there was 
consensus that the managerial competence of the principal can contribute to the academic 
achievement of students by improving the quality of instructions from their teachers (Gulcan, 
2001; Ismail et al., 2018). Thus, a school principal should be selected based on their leadership 
competence, and tests have been developed to measure this competence.  
Despite the significance of school principal leadership competence and its influence 
on teacher’s social behaviour, research on how the leadership competence of a school 
principal affects the social behaviour of their teachers is rare. Research in this area has mostly 
focused on the impact of the leadership competence of the school principal on the motivation 
(Arman et al., 2016), functional competence (Ismail et al., 2018), performance (Erlangga et al., 
2015), and work life quality (Rossmiller, 1992) of teachers under them. Information regarding 
the correlation between constructs of school principal leadership competence and those of 
teachers’ social behaviour is very significant for education practitioners and policy makers in 
recruiting and training school principals. Therefore, this research was aimed at finding 
evidence to fill gaps in previous research by answering this research question ―is there any 
significant correlation between the level of managerial competence of a principal and the social 
behaviour performance of their teachers?‖ This question was answered through a quantitative 
study, whose purpose is to make a generalization of the results to the context outside the 
current study. 
This article first gives a brief overview of the variables to be analysed, and the next 
section is concerned with the methodology used for this study. The results and discussion are 
provided separately to make the article readable by both readers interested in either 
quantitative or qualitative information. The final section concludes the results of this study, 
along with the implications of the results. 
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This section presents the theoretical framework for this study. It includes discussions 
regarding the variables involved in this research, viz: the leadership competence of principals 




Leadership competence is ―the knowledge, skills, abilities, and other characteristics‖ 
possessed by a leader to motivate or instruct other people to perform work, which leads to 
reaching organizational goals (Fowler, 2018, p. 1). In the field of educational organization, a 
school principal needs to perform well in four aspects of leadership, which are treated as the 
one construct of leadership competence, viz: (1) Instructional competence, (2) Professional 
competence, (3) Motivational competence, and (4) Management behaviour (Goden et al., 
2016). These aspects have been claimed to be associated with the school atmosphere (Ross & 
Cozzens, 2016), teachers’ motivation in working (Arman et al., 2016), and teachers’ 
competencies (Ismail et al., 2018). 
Instructional competence, this first component of leadership competence refers to 
the ability to exercise power to influence learning (Yang, 1996). The main purpose of 
instructional leadership is to influence classroom instruction delivered by teachers (Gulcan, 
2001). Therefore, a school principal needs to be competent to help teachers develop their 
lesson plans, assessments and tests. According to Ismail et al. (2018), instructional leadership 
practice can directly improve the’ self-efficacy of teachers which can result in better classroom 
instructional quality. Instructional quality is strongly associated with the achievements of 
students (Huth, 2015). Therefore, instructional competence is a key competence which needs 
to be developed by a school principal to get better school performance.  
Professional competence, this component of leadership competence is defined as 
the ability to supervise teachers, evaluate their performance, provide feedback and facilitate 
their professional development (Goden et al., 2016). Erlangga et al. (2015) considered that this 
competence was the key requirement for a school principal in terms of its effect on the 
performance of their teachers. Accordingly, there is agreement regarding the need for 
professional development programs for school principals (Valiente Sandó et al., 2018). In 
addition, in order to have a high level of professional competence, a school principal usually 
should have had a long career as a teacher (Burkhauser et al., 2012) to develop professional 
teaching competence.  
Motivational competence, teachers require a school principal to have motivational 
competence, the ability to directly and indirectly motivate teachers to perform better in their 
jobs and hence to motivate students to perform better (Goden et al., 2016). According to 
Bitterová et al. (2014), school principals need to be able to create motivational strategies 
because teachers rate these as very significant for improving performance. A previous study by 
Lynet et al. (2008) found that school principals in Kenya provided rewards, guidance and 
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counselling to motivate their teachers. In addition, motivational strategies used by the school 
principals influenced the quality of classroom instruction delivered by their teachers (Apolline, 
2015). Referring to the conceptual framework and motivational role of school principals 
provided by Lynet et al. (2008) Motivation competence provided by the principals creates 
more effective teaching by their teacher’s, which results in higher academic achievements by 
their students. 
Management behaviour, there have been many studies which deal with the 
behaviour of school principals in managing their schools, known as management behaviour 
(Karaköse, 2008; Soucie et al., 2000). Some studies have linked the principal’s management 
behaviour to achievements such as student test scores (Agasisti et al., 2016). Yulk (2013) has 
categorized management behaviour into four components, viz: giving-seeking information, 
making decisions, influencing people and building relationships. Studies related to the 
preferred management behaviour of school principals have had conflicting results (Soucie et 
al., 2000; Stott & Tin, 2000). Differences in preferred management behaviour are to be 
expected because management behaviour is influenced by various factors including education 
level, gender, background, culture and age (Soucie et al., 2000). However, according to Yulk 
(2013), effective leaders use specific types of behaviour that are relevant for their leadership 
situation. 
 
The social behaviours of teachers 
 
The social behaviour of teachers, often known as good character, may indirectly 
influence academic achievements (Shah, 2009b; Shahmohammadi, 2014). An empirical study 
by Jermolajeva et al. (2019) showed that the social behaviour of teachers is positively correlated 
with their effective professional work. Ađalsteinsdóttir (2004) has stressed the importance for 
teachers to recognize and understand their own behaviour because it has a significant effect on 
the students’ educational and social development. According to Lickona (1997), teachers’ 
social behaviour is based on seven constructs, viz: (1) politeness, (2) honesty, (3) punctuality, 
(4) accountability, (5) care, (6) tolerance, and (7) helpfulness.  
Politeness, to maintain a close relationship with students, teachers should always 
maintain a high level of polite behaviour with all their students (Rahayuningsih et al., 2020). 
Teachers must always use polite strategies to maintain effective classroom interaction and 
control (Mahmud, 2019). Brown and Levinson (1987) divided politeness strategies into 
positive politeness(showing that students’ actions were desirable), negative 
politeness(correcting students’ negative actions or words), and off –the-record 
politeness(producing language which needed to be interpreted) 
Honesty, students consider that their teachers need to be honest (Mehdipour & 
Balaramulu, 2013). In fact, students rated ―honesty‖ as one of the most important behaviours 
expected from their teachers (Shah, 2009b). In this case, honesty does not merely mean ―not 
telling lies‖, but Nillsen (2005, p. 86) referred to honesty as ―a general state of the person.‖ 
However, we have not found any empirical studies which have investigated how teachers’ 
honesty has contributed to better academic achievements. 
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Punctuality is another most important behaviour which students considered of 
paramount importance (Shah, 2009a). According to Sahito et al. (2016), punctuality is linked to 
time management, and thus it requires careful planning. In addition, teacher punctuality has 
been predicted to influence punctuality amongst their students (Butakor& Boatey, 2018). 
There is a consensus that punctual students tend to have better academic achievements (Elly, 
2016; Sultana & Rashid, 2013; Wadi, 2016). Therefore, it can be concluded that the punctuality 
of their teacher will directly contribute to better academic achievements by their students. 
Accountability, teachers ―can be held accountable for the performance of their 
students,‖ as can schools (De Fraine et al., 2002). However, the most direct accountability for 
the students’ progress lies with the teacher because they are perceived as the school 
component which contributes the most to learning achievements (Schalock, 1998). In fact, 
many governments have made teachers accountable to achieve the standardized test scores 
required by their education programs (Berryhill et al., 2009). Therefore, policy is required to 
ensure that it is the responsibility of teachers to create a professional culture in their class 
rooms (Garver, 2019).  
Care, for a better teaching and learning process, teachers should create a caring 
environment for their students (Garza et al., 2014). Caring refers to ―providing the necessary 
scaffolding‖ (Garza, 2007, pp. 81–82; Garza et al., 2014, p. 2), supporting students to exhibit 
their best performance (Gay, 2000), and listening to them attentively (Alder, 2002). According 
to Mayeroff (1971, pp. 9–20), the aspects of caring include ―knowing, alternating rhythms, 
patience, honesty, trust, humility, hope, and courage.‖ Having a caring teacher can motivate 
students to put their best efforts into learning, and thus they can obtain better academic 
achievements (Lumpkin, 2007).  
Tolerance means accepting ―different views and beliefs, behaviours and practices‖ 
(Baklashova et al., 2015, p. 335). Teachers need to be tolerant to maintain harmony in their 
classrooms (Lee et al., 2011). This component of social behaviour has not been well 
documented. In fact, how the tolerance of teachers can affect achievements has not been 
explicitly explored or studied. 
Helpfulness, teachers who are available for students outside the class are perceived as 
helpful teachers (Brown et al., 2009). Students rated their best teachers to have helpful 
inter-personal behaviour (Sztejnberg & Hurek, 2004). In addition, an effective classroom 
requires, among other things, the helpfulness of teachers (Slethaug, 2007). According to 
teachers, they feel more confident when they are perceived to have helpful interpersonal 
behaviour (Brekelmans et al., 2002). However, due to lack of research in this area, we know 
little about how interpersonal behaviour is correlated with academic achievements.  
 
The current study 
 
Some studies have been conducted to seek correlations between school principal 
leadership competence and teachers. Arman et al. (2016) analysed correlations between school 
principal leadership competence and teachers’ motivation and performance. They found that 
the competence of the school principals positively affects both response variables. Erlangga et 
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al. (2015), conducted a similar study and found teachers’ motivation correlated to 
performance, which was correlated to principal leadership competence. Ismail et al. (2018), 
conducted a research study on the correlation between school principal leadership 
competence and teachers’ functional competence, and found that both variables showed 
strong positive correlation. Among research studies which investigated correlation between 
school principal leadership competence, teachers’ social behaviour has been neglected. 
Therefore, linkages between these two variables need to be investigated through a systematic 
quantitative study. 
Since the leadership competence of a school principal is associated with the school 
environment, as proposed by Ross and Cozzens (2016), and a teacher is a part of the school 
environment it is hypothesized that the social behaviour of teachers is correlated to the 
leadership competence of the school principal. The information regarding this correlation is 
significant for stakeholders to decide which construct of leadership competence should be the 
focus in the school principal recruitment and pre-service or in-service training. Therefore, the 
quality of education at school can to some extent be improved. Therefore, this empirical 
research was done to answer the research question: Is there any correlation between the 




Research design, participants, and locale of the study   
 
The purpose of this study was to find the correlation between constructs of school 
principal leadership competence and those of teachers’ social behaviour. Therefore, this 
research falls under a correlational study that is a study design in quantitative research. In 
addition, the variables to seek for correlation was based on previous assumptions proposed in 
previous research; therefore, this study was exploratory research. This quantitative study was 
based on observational data obtained from two questionnaires administered under 
supervision. Quantitative method is appropriate when the research deal with numbers and its 
purpose is to make generalization of the result (Roever & Phakiti, 2018). This research utilized 
nominal data converted to number and the analysis was performed using statistics, as 
suggested for a quantitative study (Neuman, 2014). 
Since this study was to employ statistical analysis, which aimed to generalize the 
results, the sample size follows the requirement proposed for a correlational analysis, i.e. 50 
(VanVoorhis & Morgan, 2007). However, we have accessed to larger sample size to arrive at 
better conclusion for our study. 110 teachers in the province of Aceh were randomly recruited 
to collect the data for this study. Amongst those teachers, 46 teachers (41.8%) were public 
senior high school teachers, 8 (7.3%) were vocational senior high school teachers, 52 (47.3%) 
were junior high school teachers, and 4, (3.6%) were elementary school teachers. All of them 
were EFL teachers who came from all the districts in the province of Aceh, including western, 
eastern, and central regions. 
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Data collection, establishment of reliability, and data analysis 
 
The behaviours of teachers was assessed using a questionnaire designed based on the 
seven social behaviour constructs proposed in Lickona (1997), which include (a) politeness, (b) 
honesty, (c) punctuality, (d) accountability, (e) care, (f) tolerance and (g) helpfulness. These 
constructs are also known as good character constructs. Responses to all the questionnaire 
items for teachers’ behaviour used a four-rating scale, viz: From 4 = always to 1 = rarely. 
Meanwhile, the leadership competence of the school principals was assessed based on a 
questionnaire recommended by Goden, Lumbab, Niez, and Coton (2016). This questionnaire 
was designed based on the constructs of leadership competence which include (1) instructional 
competence, (2) professional competence, (3) motivational competence and (4) management 
behaviour. The scales used for the management behaviour sub-scale used a 5-scale rating 
(from 5 = very competent to 1 = incompetent), and the other questions also used a 5-scale 
rating from 5= ―very effective‖ to 1 = ―ineffective/ not effective‖. All the questionnaire items 
were written in Bahasa Indonesia, the teachers’ L1, to ensure that they did not misunderstood 
any items in the questionnaire, as suggested by Mackey and Gass (2005).  
The reliability levels of the questionnaire were determined for all constructs using 
split-half technique, which determines the questionnaire internal consistency. The technique 
utilizes Cronbach’s alpha formula, which uses a more sophisticated version of ―the split-half 
analysis as it examines the average inter-item correlation of the items in the questionnaire‖ 
(Hinton, 2004, p. 302). The results of reliability analyses show that the questionnaire had high 
levels of internal consistency. The reliability levels for teachers’ social behaviour constructs 
range between 0.85 and 0.93. In addition, the reliability levels for the constructs of principal’s 
leadership competence range between 0.95 and 0.98. Those levels of internal consistency are 
considered very high, and thus no item needs to be removed (Stangor, 2011). 
Before both of the questionnaires were administered, the teachers were gathered in a 
classroom and the researchers explained the purpose of the questionnaires and how to 
complete them, accompanied by examples. The instruction was made in the participants’ 
native language as suggested by Mackey and Gass (2005). After that, each teacher was 
instructed to write down five colleagues who were so close to them that they could describe 
their personality. Because the participants were to report their colleagues’ social behaviour, it is 
essential that they know each of them well (Moss, 2013). After that, the researchers randomly 
selected two of these colleagues. They were not allowed to select their colleagues because they 
tended to select the person with the best behaviour. Finally, the teachers each completed the 
two questionnaires delivered online using a Google questionnaire form, first about their two 
colleagues, who were not necessarily English teachers, and second about their school principal. 
The researchers were present in the classroom to supervise the participants in completing the 
questionnaires. It took about half an hour to complete both questionnaires. 
Because two colleagues were selected for each teacher, the scores for each 
questionnaire item were the average of the two answers. Each construct in the questionnaires 
contained more than one question; therefore, the average results were used for the final 
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analyses. Finally, to compare whether there were any correlations between the social behaviour 
of the teachers and the leadership competence of the principals, the Spearman correlation 
analyses were used. This correlation formula is a non-parametric analysis for categorical data 
(Roever & Phakiti, 2018). These analyses were performed separately for each construct in both 
questionnaires. Correlations were decided at the 0.05 level of significance. This small 
significance level was used to avoid type I error, i.e. rejecting the null hypothesis when it is true 
(Stangor, 2011). The levels of correlations for the variables which significantly correlate were 
categories into three levels proposed by Cohen (1988), i.e. low (0.00 – 0.29), moderate (0.30 – 
0.49), and high (0.50 – 1.00). This interpretation might be distorted by each data average if two 




Since this research was self-funded, no external ethical approval was required. 
However, the informed consent was obtained from all the participants and their answers in the 
questionnaires were treated with confidentiality. They were not required or allowed to write 




The objective of this research was to find out correlation between constructs of school 
principal’s leadership competence and those of teacher’s social behaviour. For systematic 
description of the analysis results, this section is divided into two parts, i.e. the first part where 
the description of the data is presented and the second part where the results from the 




In administering the questionnaire for the social behaviour of teachers, the 
participating teachers filled in questionnaire ratings for their two self-selected colleagues. The 
subjects that the selected colleagues were teaching are set out in Table 1 that follows. 
 
Table 1. Subjects taught by colleagues selected by participating teachers 
 
Subjects Male Female Totals Frequency 
English 3 41 44 23.0% 
Math 4 25 29 15.2% 
Indonesian Language 4 18 22 11.5% 
Natural Science 0 15 15 7.9% 
Social Science 0 13 13 6.8% 
Chemistry 2 8 10 5.2% 
Biology 2 6 8 4.2% 
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Table 1. continued…… 
 
    
Subjects Male Female Totals Frequency 
     
Religion  1 6 7 3.7% 
Moral education  3 3 6 3.1% 
Sports & Health Education  4 2 6 3.1% 
Economics  1 4 5 2.6% 
Arts  0 5 5 2.6% 
Physics  1 3 4 2.1% 
History  3 1 4 2.1% 
Arabic 0 3 3 1.6% 
General Subject 0 3 3 1.6% 
Geography 0 2 2 1.0% 
Japanese 0 1 1 0.5% 
Fashion 0 1 1 0.5% 
Productive 0 1 1 0.5% 
Counselling 0 1 1 0.5% 
Special education 0 1 1 0.5% 
TOTAL 29 162 191 100.0% 
 
The table showed that teachers of English (EFL) were the most numerous with 44 or 23% of 
the total of the selected colleagues. This was expected because it was English teachers who 
provided the five names of their closest colleagues, and it is common for teachers to be close 
to other teachers teaching the same subject at their school. In addition, 85% of the selected 
colleagues were females, and this is representative of the gender distribution of teachers in 
schools in Indonesia. The ages of the selected colleagues are presented in Table 2 which 
follows. 
 
Table 2. Age ranges of the selected teachers  
Age Range Number of teachers Frequency 
25-30 28 14.7% 
31-35 60 31.4% 
36-40 58 30.4% 
41-45 19 9.9% 
46-50 16 8.4% 
51-55 8 4.2% 
56-60 1 0.5% 
 >60 1 0.5% 
 Totals 191 100.0% 
 
Table 2 shows that over half of the teachers selected were between 31 and 40 years of age. 
Only 5% of them were over 50 years old.  
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Descriptive results of questionnaire constructs 
 
Table 3 provides descriptive statistics of the results of the questionnaire for the social 
behaviour of the teachers and for the leadership competence of the principals. Table 3 a for 
the social behaviour of teachers and Table 3b for the Leadership Competence of Principals 
include seven values, viz: minimum values, quartile 1, median, quartile 3, mean, maximum and 
standard deviation.  
 
Table 3a. Social behaviour of teachers 
 
No Construct Min Q1 Med Q3 Max Mean SD 
1 Politeness 1.00 3.26 3.55 3.86 4.00 3.49 0.47 
2 Honesty 1.86 2.71 3.14 3.57 4.00 3.14 0.53 
3 Punctuality 2.00 3.00 3.33 3.69 4.00 3.31 0.47 
4 Accountability 2.06 3.00 3.38 3.75 4.00 3.35 0.44 
5 Care 2.06 3.00 3.38 3.70 4.00 3.34 0.45 
6 Tolerance 1.42 3.00 3.33 3.67 4.00 3.29 0.54 
7 Helpfulness 2.00 3.00 3.50 3.83 4.00 3.39 0.51 
 
Table 3b. Leadership competence of principals 
 
No Construct Min Q1 Med Q3 Max Mean SD 
1 Instructional competence 1.20 2.40 3. 20 3.93 4.80 3.14 0.91 
2 Professional competence 1.10 2.48 3.25 4.00 4.80 3.14 0.88 
3 Motivational competence 1.40 2.80 3.60 4.10 5.00 3.45 0.96 
4 Management behaviour 1.37 2.69 3.45 3.84 4.77 3.25 0.81 
 
Table 3 shows that the data only deviates about 0.5 from the mean for the social behaviour of 
teachers, and close to 1 for leadership competence of their principals. In addition, the means 




The correlations between constructs in leadership competence of principals and the 
social behaviour of teachers were obtained based on the Spearman correlation coefficient. The 
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R p-value R p-value R p-value R p-value 
Politeness 0.4156 0.0000 0.4102 0.0000 0.3501 0.0003 0.4356 0.0000 
Honesty 0.3516 0.0002 0.4341 0.0000 0.3356 0.0005 0.3977 0.0000 
Punctuality 0.2912 0.0027 0.2914 0.0027 0.1853 0.0597 0.2840 0.0035 
Accountability 0.2588 0.0079 0.2390 0.0145 0.1621 0.1001 0.2072 0.0348 
Care 0.4271 0.0000 0.3236 0.0008 0.3067 0.0015 0.3597 0.0002 
Tolerance 0.3456 0.0003 0.3207 0.0009 0.3176 0.0010 0.3365 0.0005 
Helpfulness 0.3138 0.0012 0.2663 0.0063 0.3174 0.0010 0.3493 0.0003 
 
Table 4 shows that almost all pairs are significantly correlated at the important cut-off level of 
0.05, except for the motivational competence of principals and the punctuality and 
accountability of teachers. However, the levels of the correlations are mostly rather weak, 
especially for motivational competence. The strength of correlation was categorized using the 
range provided by Cohen (1988), i.e. low (0.00 – 0.29), moderate (0.30 – 0.49), and high (0.50 
– 1.00). Thus, based on Table 4, the correlations ranged from low to moderate. For better 
visualization, the low and moderate correlations are presented in the following figures. 
 
Figure 1. Low correlations between leadership competences of principals and social behaviour of teachers 
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Figure 1 and Figure 2 above show that the linear correlation lines are uniform across all pairs 
for each figure, and there is a slight difference between the lines in Figure 1 (low correlation) 




The objective of this study was to find correlations between the constructs of 
leadership competencies for high school principals and the social behaviour of teachers. The 
correlations were obtained by analysing the results of two questionnaires using the Spearman 
correlation formula. The results showed that the politeness, honesty, care, and tolerance of 
teachers were all positively correlated to all the constructs of managerial competencies of the 
principal at a moderate level (0.30 – 0.49). The helpfulness of teachers was only lowly 
correlated to the professional competence of the principals but was moderately correlated to 
other constructs of managerial competence. In addition, the punctuality and helpfulness of 
teachers were lowly correlated to all the constructs of managerial competence of their 
principals except for motivational competence, where there was no evidence of correlation. 
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As much as the results were interesting, it was unexpected that punctuality and 
accountability were not correlated to all constructs of leadership competence, and when they 
were, the correlations were low. An explanation for the uncorrelated construct of punctuality 
has been given by Levine et al. (1980) who found that punctuality is a complex behaviour, and 
it requires a high degree of internal force. Meanwhile, the leadership competence of the 
principals is not an internal force, but rather, it is an external force. Although an external force 
is influential for other constructs, it does not have much effect on punctuality, nor does it have 
much effect on accountability. As for accountability, according to Bivins (2016) accountability 
is a very important element of human character due to the power that it possesses. 
Accountable behaviour requires strong beliefs and attitude (Hall et al., 2017), and it seems that 
the leadership competence of a principal, especially motivational competence, cannot trigger 
those requirements.  
A weak correlation was also found between professional competence and the 
helpfulness of teachers. The professional competence of a principal was found to be related to 
the performance and development of their teachers (Goden et al., 2016), which are more 
related to competency than social behaviour. When implementing professional competence, 
school principals must give feedback for the performances of their teachers, which must be 
related to their performances in their classrooms. On the other hand, teachers are considered 
helpful when they are available for counselling outside their classroom settings (Brown et al., 
2009). The results showed that these variables were lowly correlated. On the other hand, the 
helpfulness of teachers was moderately correlated with the motivational competence and 
management behaviour of their principal because principals can motivate their teachers to be 
helpful and to show a model of how to be helpful. In addition, helpfulness was also moderately 
correlated to the instructional competence of their principal because principals can instruct 
teachers to participate in activities that are perceived as helpful by their students. 
The other four constructs for the social behaviour of teachers were moderately 
correlated to all the constructs for the leadership competence of principals, viz: politeness, 
honesty, care, and tolerance. These results suggest that, first, the better the leadership 
competence of a school principal, the more polite, honest, caring and tolerant the teachers will 
be in the given school. If this correlation signals causation, it is suggested that school principals 
be selected after meeting a standard in leadership competence to ensure that they can lead their 
staff to be better teachers. According to Mahmud (2019), Shah (2009b), Garza et al. (2014), 
and Lee et al. (2011), when teachers are polite, honest, caring, and tolerant students will have a 
better learning experience, which is a strong predictor of better academic achievement (Diseth 
et al., 2006). 
The results of this study have confirmed that most of the constructs of leadership 
competence of principals are significantly correlated with the social behaviour of their 
teachers, at the 0.05 level of significance. Correlation, where no other variables are controlled, 
does not imply causation. Thus it is not wise to conclude that constructs of the social 
behaviour of teachers which were correlated to those of the leadership competence of 
principals were actually influenced by the leadership competence. However, this causal 
relationship can be presumed as this relationship is predicted in other literature. In this study, 
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experts in educational management have claimed that leadership competence can contribute 
to the social behaviour of teachers without statistical evidence; hence, in this case a causal 
relationship can be assumed.  
Also, this study has shown that the leadership competence of school principals did not 
influence the punctuality of their teachers because punctuality needs strong intrinsic 
motivation. Therefore, due to the significance of punctuality in education, a test of punctuality 
should be included in teacher recruitment tests. In addition, pre-service teachers should be 
exposed to activities which can develop punctuality during their formal training at university. 
In addition, accountability also needs to be holistically accessed to ensure that teachers achieve 
a standard level of accountable behaviour. An accountability assessment scale has been 
developed by Hochwarter et al. (2007), which can be adapted for schools although it was 
initially intended for use to assess political accountability.  
The objective of a quantitative study is to generalize the results of statistical analysis in 
a broader context. However, the generalizability of the results from this research must be 
subject to some limitations. First, some school principals who were included in these analyses 
had just been appointed, so it was not clear whether their leadership competence had had an 
adequate effect on the social behaviour of teachers under them. Second, the effect of 
demographic data such as age, level of education and social status might play a role in these 
correlations. However, in this study, it was not possible to separate the data for such analyses 
due to the small sample size. Possibly, in future, new studies can base their conclusions on 
larger samples. Finally, no other variables were controlled in this study. Although the literature 
supports causal relationship, there is a possibility for other confounding variables. Therefore, 
when further experimental studies are done in future, more confident conclusions can then be 
drawn.  
 
Conclusion and Implications 
 
The objective of this research study was to find out whether the leadership 
competence of school principals could be correlated to the social behaviour of their teachers. 
The study data was obtained from questionnaires distributed to 110 teachers of English as a 
foreign language. Two questionnaires were used in this study, viz: one about the social 
behaviour of teachers and the other concerning the leadership competence of their principals. 
In the first questionnaire the teachers rated the constructs of social behaviour for two of their 
colleagues, and in the second one they rated the leadership competence of their school 
principal. Correlations were calculated for each construct of both variables using the Spearman 
Correlation formula at the 0.05 level of significance. The results showed good evidence of 
correlation between variables except for those between the constructs of motivational 
competence for the principal and punctuality and accountability for the teachers where there 
was low correlation. Another low correlation was found between the helpfulness behaviour of 
teachers and the professional competence of their principal. All other variable pairs were 
moderately correlated. Based on the study results, it is recommended that school principals 
should be recruited using a standardized test which includes constructs of leadership 
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competence because their competence will indirectly contribute to the academic and other 
achievements of their students. 
The results of this study have provided some implications in the field of educational 
management. First, based on these unexpected results, we can conclude that a school principal 
needs to take a more serious approach to ensure that teachers are punctual and accountable. 
Dorsel (1987) has suggested that severe punishment for not being punctual and accountable, 
which are both external factors, might help. Second, this study has shown that leadership 
competence is so significant for teachers that it can have a significant effect on the academic 
achievement of students by improving the performance of teachers in terms of their social 
behaviour. Therefore, recruitment for school principals should be based on a standardized test 
consisting of all constructs of leadership competence outlined in this study. 
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